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Key points in this issue:

e  What do Treasurers Swan and

Buswell have in store for the
Education sector in the 2009
Federal and WA State Budgets?

o The global financial crisis pre-

sents the education sector with
opportunities in upskilling em-
ployees as unemployment rises

e Compliance in the education

sector can often be at the expense
of productivity—finding an ap-
propriate balance is critical

e Leading educational institutions

serving the overseas student
market focus on supporting
English language development
and individual student need

e Optimising administrative func-

tions could help cushion future
fluctuations in investment in-
come and build long-term value
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Fortis Consulting is proud to launch this newsletter for education industry management

executives. We aim to provide current relevant articles from leading education industry

members and advisers. We trust you will find it interesting and informative.

Managing Education into the Future

Skills are the most im-
portant factor in eco-
nomic success today.
Unfortunately, the peo-
ple who need them most,
the poor and unem-
ployed, cannot afford
schooling and therefore
are least able to obtain
them. Helping people
overcome this disadvan-
tage is an important
task for national govern-
ments.

Magazine article by
Marvin J. Cetron, Owen
Davies; The Futurist, Vol.
42, May-June 2008.

In a future in which job
growth will be in areas
that require vocational or
university education, we
need to find ways of in-
creasing access to educa-
tion in an environment of
decreasing resources. The
experiences of eastern
European countries are
valuable as some have
succeeded in rapidly in-
creasing education levels
of their population despite
an environment of eco-
nomic austerity.

Poland, for example,
achieved a massive expan-
sion from 1989 of 377,000
higher education students
to nearly two million in
2006, ranking 5™ among
Organisation for Economic
Cooperation and Develop-
ment (OECD) countries
for entry rates into higher
education. The cost for
this amazing achievement
is at about a third per stu-
dent compared to costs in
the developed European
nations. It is particularly
pleasing to note that stan-
dards have been heavily
regulated.

Some of the success fac-
tors suggested by Marek
Kwiek, Poznan University,
Poland, include:

¢ Entrepreneurialism
was introduced in an
environment of regula-
tion of standards;

¢ Quality assurance
mechanisms and fair
rules of market compe-
tition are in place;

¢ Competition is strong
for the research dollar
in the public sector
and in the rapidly
growing private sector
market for teaching
purposes, competing
for students with the
public sector.

For Australia, the educa-
tion sector is the third
largest exporter as well as
a key to ensuring a secure
flow of skilled labour. We
achieve this both through
educating Australians and
overseas students who
often become our citizens.
The expenditure per stu-
dent has not always
achieved the desired re-
sults. For example, the
United States spends more
than Finland on a per cap-
ita basis but achieves less
as per the OECD assess-
ment.

So what should we learn
from the Polish experi-
ence? Perhaps we need to
review the Australian leg-
islative and policy frame-
work to stimulate in-
creased competition and
expansion of education
institutions for delivery of
courses in areas of growth
(eg English Language and
vocational sectors). The

by Mary Gurgone

review would consider the
Australian culture and
context, including learning
from past Australian pri-
vate sector fiascos.

The financial crisis pro-
vides us with the necessary
stimulus to examine more
closely education systems
that have thrived despite
severe financial con-
straints.

About the Author:

Mary Gurgone (pictured) is
Fortis Consulting’s Lead
Education Sector Consultant.
With over 30 years in the edu-
cation sector (including as TAFE
Director), Mary has led success-
ful projects at College, State
and National levels.
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Review of Australian Higher Education

Final Report

“Australia’s higher
education sector is
losing ground
against a number of
its competitor
countries on a range

of indicators”

About the Report Authors:

Professor Denise Bradley is
the former Vice-Chancellor
and President of the Univer-
sity of South Australia (UniSA)

Mr Peter Noonan was GM
of the Australian National
Training Authority, Deputy
Director General, QLD Dept of
Employment Training & Indus-
trial Relations and GM of the
State Training Board of VIC.

Dr Helen Nugent is a Non-
Executive Director of Mac-
quarie Bank, Origin Energy
and Freehills, and Chairman of
Swiss Re and Funds SA.

Mr Bill Scales is Chancellor
of Swinburne Uni of Technol-
ogy, Chairman of Port of Mel-
bourne Corporation and Chair
of the Australian Safety and
Compensation Council

Educational Leadership Newsletter

Editorial - Economic Crisis and the Education Sector

We warmly welcome you to the
first edition of Educational Lead-
ership newsletter. We aim to
provide interesting and informa-
tive insights into the current
educational administrative and
leadership environment. In-
cluded are articles from key
leaders from the education sec-
tor providing some thought-
leadership.

In this first issue our theme is
focused on some key reform and
compliance issues facing the
education sector and senior

administrators. We review the
Bradley Report, the impact of

compliance on the sector, and
the focus on English standards
for overseas students.

These issues are discussed in the

context of the current global
financial crisis. The crisis has
created significant challenges
for many businesses in Austra-
lia. The media have played a
key role in providing ongoing
commentary on the woes of the
global - and as a by-product the
Australian - economy.

A glaring gap in the coverage
has been paucity of analysis
about the significant opportuni-
ties that have stemmed from
the current downturn. As the
downturn begins to impact
employees both in Australia
and globally, the education
sector has the potential to win
from an external focus on up-
skilling and internal adminis-
trative optimisations.

Thanks for your interest and we
look forward to your thoughts
and feedback. Enjoy!

Bradley Review of Australian Higher Education
by Professor Denise Bradley, AC, Chair, Mr Peter Noonan, Dr Helen Nugent, AO & Mr Bill Scales, AO

Excerpt from the report...

The Bradley Review’s goal is to
increase the proportion of the
population attaining a higher
education qualification by:

« Reaching agreement on
where we need to be.

Providing funds to support
target participation numbers.

Ensuring that higher educa-
tion benefits of are genuinely
available to all

Providing assurance that the
education is of high quality.

Ensuring that the national
governance structures we
have in place will assist us to
meet these goals.

Targets

« national targets for attain-
ment of degree qualifications
and for participation of low
socio-economic status stu-
dents will be set and institu-
tion-specific targets for par-
ticipation and performance
established and monitored;

« targets will be set to enable
national benchmarking
against other OECD coun-
tries to track system quality
and performance;

Students

« all qualified students will
receive an entitlement for a
Commonwealth subsidised
higher education place;

students will have a choice of
where to study at recognised
institutions;

« funding will follow students;

institutions will have freedom
to enrol as many students as
they wish;

« funding for teaching will be
increased;

« funding for low socio-
economic status students will

I

be significantly increased;

increased funding for re-
gional and rural areas ;

levels of student financial
support will be increased and
eligibility based on need;

nstitutions

all higher education institu-
tions, including universities,
will be accredited;

criteria for the title of univer-
sity and for the right to offer
research degrees will be
tightened;

a proportion of the funds will
be allocated to institutions on
the basis of performance
against specific targets for
teaching and equity;

funds for research will be
increased to more fairly re-
flect costs;

funds will be made available
to assist institutions to make
structural changes;

The national framework

accountability will be simpli-
fied and streamlined to allow
each institution to play to its
strengths;

the Australian Government
will assume the primary
funding and overall regula-
tory responsibility for tertiary
education;

the Australian Government
will establish an independent
national tertiary education
regulatory body; and

the Australian Government
will progressively extend the
tertiary entitlement to the
vocational education and
training (VET) sector com-
mencing with higher level
VET qualifications.

Conclusion

Australia’s higher education

sector is losing ground against a
number of its competitor coun-
tries on a range of indicators.
Greater recognition is needed in
government and among mem-
bers of the Australian commu-
nity about the need to enhance
our competitive position. For
Australia to improve its relative
performance against other na-
tions, additional, ongoing and
significant public investment in
higher education will be re-
quired.

In response to this report, the
Deputy Prime Minister Julia Gil-
lard, in her speech to the Universi-
ties Australia Conference on 4
March, announced :

o A target that by 2025, 40% of
Australian 25-34 year olds will
have a bachelor level or above
qualification.

From 2012 universities will be
funded on the basis of student
demand. This means the Gov-
ernment will fund a Common-
wealth supported place for all
domestic students accepted into
an eligible, accredited higher
education course at a recog-
nised public higher education
provider.

From 2010, the current cap on
over enrolment will be raised
from 5 to 10 percent and re-
moved completely in 2012. This
will prevent institutions growing
too quickly at the expense of
providing quality education and
will allow a managed transition
into the new system.

o The Government will establish a
national regulatory and quality
agency for higher education.
Providers will be requlated by
this body, who will carry out
audits of standards and per-
formance, quality assure inter-
national education, and provide
for national consistency by
streamlining current regulatory
arrangements.
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Let's have less compliance

Recently I gave the address
at the Higher Education HR
Conference that centred on
the Bradley Report and the
government's response to it. [
agreed with the report's
thrust, as I have written in
these pages, but one aspect of
it really vexed me.

This was the proposal that
the government construct an
over-arching regulatory frame-
work for the tertiary education
system. Characteristically, the
government has already ac-
cepted this proposal. Govern-
ments like to regulate, even
when they profess to abhor red
tape and unnecessary interfer-
ence.

The new framework has
universities getting a tick every
10 years, presumably allowing
them to continue their work. I
argued that there is already too
much emphasis on'
'compliance”, and that the
Bradley reviewers might well
have asked government to re-
duce it, rather than add to it.

I would accept that in re-
spect of private providers,
who are there to make money
and have a responsibility to
shareholders (or owners),
governments have a responsi-
bility to ensure moneymaking
does not override the respon-
sibility to give value for money
and maintain high quality.

I felt that the reviewers, hav-
ing asked for a lot more money
to be spent, saw a necessary
consequence being some kind
of mechanism to demonstrate
that the extra money would be
spent properly. As it is, we seem
quite likely to get the extra regu-
lation without any serious in-
crease in funding — the worst
of both worlds.

Why are we so keen on
compliance and regulation?

I think there is a straightfor-
ward reason, and it is, para-
doxically, the downside of our
having more freedom. In sum-
mary, we don't trust people
the way past generations did.

When I was young, teachers
taught, and doctors and den-
tists practised, under the
general assumption that they
were professionals who would
do the best they could. By and
large they were left alone to do
it.

Teachers certainly worried
about the regular visits of
school inspectors and no
doubt they took note of what
the subject master or mistress
thought, not to mention the
headmaster. And there were
six-monthly reports on us,
which we took home to our
parents.

Mine had a steady refrain
of "'could do better", which
had to be true of just about all
of us.

But you didn't argue with
teachers about their judge-
ments, and schools weren't
involved in a kind of national
comparison that might show
that some were '
‘underperforming”.

Teachers known to me seem
to have much more to do that is
not teaching as I understand it
than was true then. They report
encounters with parents where
the teacher is assailed for the
child's academic performance
relative to others in the class, as
though this were somehow the
fault of the teacher.

Similarly, doctors, dentists
and other professionals are
assumed to be negligent if
something goes wrong, as
though medical knowledge
were now complete, and that
every practitioner knew all of
it.

Stumble on a footpath, and

by Professor Don Aitkin

the local council is clearly neg-
ligent in not having smoothed
the way for you.

There is a lot of fault about.

Our governments respond
by tightening the regulatory
screws on everyone and every-
thing, so that they cannot be
blamed later for not having
done so.

My own sense of it is that we
have persuaded ourselves that
life ought to be smoothly en-
joyable, and if it is not, it must
be someone's fault.

It is because I would like
our society to grow up a bit,
and trust that each of us will
do our best most of the time,
that I wanted the Bradley Re-
port to say something like:
"University teachers work
best when they are trusted,
given room to make decisions,
and celebrated when they do
well. There is too much mind-
less compliance in the higher
education system — and in
the rest of our society — at the
moment, and it should be
reduced.”

I'would have cheered. My
experience as a manager over
a long time is that carrots
work much better as induce-
ments than do sticks, and that
creating an environment in
which people really want to
come to work each day is the
best way to improve produc-
tivity.

The more compliance we
insist on, the lower the real
productivity we get from any-
body who can be described as
a knowledge worker. It's
worth thinking about.

Article first published in the
Australian Financial Review on
30/3/2009 and republished in
this newsletter with permission
from both the author and the
Australian Financial Review
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“Why are we so
keen on
compliance and

regulation? ”

About the Author:

Professor Don Aitkin
(pictured) is a former vice-
chancellor and president of
the University of Canberra
and has a long-standing
interest in policy studies
and practice relevant to
higher education and re-
search.

> #) fortisconsulting



“...there has been a
focus on English test
results of various
forms rather than
good practice which
meets individual

student needs.”

About the Authors:

Professor John C Wood
(pictured above) is the
Executive General Manager
University Programs, Navi-
tas and his responsibilities
include the 21 Navitas
colleges in 8 countries

Dr Maria Fiocco, College
Director and Principal,
Curtin International Col-
lege, a Navitas College at
Curtin University. )

Educational Leadership Newsletter

It’s Never been Just an English Score

The extraordinary growth
in international students at
pre-university and university
programmes, coupled with
the challenges of English
competencies of Australian
and students from Non Eng-
lish speaking backgrounds
has, given rise to extensive
discussions of English lan-
guage abilities and gradu-
ates preparedness for em-
ployment. In this context
there has been a focus on
English test results of vari-
ous forms rather than good
practice which meets indi-
vidual student needs. This is
most evident in a range of
articles which have appeared
in the past month.

The recently published
draft Australian University
Quality Agency (AUQA)
Good Practice Principles for
English Language Compe-
tence funded by the Federal
Government’s Department
of Education, Employment
and Workplace Relations
(DEEWR) are particularly
welcome. The draft guide-
lines confirm what those
who provide English devel-
opment support in pathway
and tertiary programs have
known for some time: an
English score, whatever it
might be, is only part of an
extremely complex issue.
The danger of focusing dis-
cussion as Dr Birrell's work
does on scores, is taking a
simplistic approach to what
is a multifaceted issue. The
variables at play for achiev-
ing English language compe-
tence are many and their
interrelationship complex.
One of the complexities for
all educators in the tertiary
sector is that their students,
both domestic and interna-
tional, have taken advantage
of the multiple access points
the Australian education
system offers.

The Australian Qualifica-

by Professor John Wood & Dr Maria Fiocco

tions Framework (AQF)
provides a transparent and
equitable system of access
protected by substantial
Government safeguards.
This has been of particular
attraction for international
students and core to the
development of Australia’s
third most significant export
industry. However, it is
reasonable to assume that
the AQF in offering multi-
plicity of access also creates
a multiplicity of issues when
students negotiate their way
from one pathway to an-
other. It is therefore, a relief
that the Good Practice Prin-
ciples for English Language
Competence: recognises
complexity; confirms the
need for all pathway and
tertiary stakeholders to work
together and guides these
stakeholders to focus on
practice rather than just a
score.

There has been much said
about pathway providers as
key stakeholders in prepar-
ing students for the tertiary
sector, and more recently
reported that “pathways
allow students with weaker
English to sidestep entry
standards”. This criticism is
directed to the fact that
upon completion of a path-
way program English testing
and a score may not be pro-
vided as a testament to
readiness. The assumption
that an English test score
makes a more valid state-
ment about readiness than
the transcript of a pathway
or foundation course is spu-
rious in the extreme. If this
indeed was the case the
many university providers
who have developed their
university preparation pro-
grams and English for Aca-
demic Purposes since the
early gos could revert to
being test preparation cen-
tres that focus on preparing

students to pass specific
tests with target scores.

University pathway col-
leges enrol both domestic
and international students
who typically enter at an
academic or English profi-
ciency level just below that
required for direct degree
entry. The focus is on pro-
viding access to those who
are below direct entry and
preparing them for univer-
sity studies. Many of these
students may require Eng-
lish development skills or
structured guidance on how
to approach tertiary studies.
This has always been a core
role of the pathway provider,
that is, a focus on develop-
ment rather than the score.
In many cases, for a range of
reasons, students may in fact
have the required score for
entry, but because English
language competence is not
a neat equation these stu-
dents still require further
assistance. The gap that has
occurred with both domestic
and international students is
the assumption that when
students attain access either
through an English score or
an agreed level outlined in
the AQF, they no longer
require best practice in de-
veloping English compe-
tence.

Navitas colleges and other
university pathway providers
have never only relied on a
score but have employed a
range of approaches to en-
sure that students are pro-
vided with optimum condi-
tions to succeed in their
transition from college to
university. For many col-
leges an English score and a
rigorous admission process
is only the beginning. A
range of strategies are em-
ployed, including:

(Continued on page 5)
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It’s Never been Just an English Score (continued)

e Benchmarking and track-
ing admission entry poli-
cies. Navitas and its uni-
versity partners have con-
ducted extensive tracer
studies over a number of
years which demonstrate
high levels of student
success as measured by
graduation rates both
from the Navitas pathway
programs, and subse-
quently the host univer-
sity ;

e Particular units within
programs which develop
skills in listening, analyti-
cal and critical thinking,
research skills, referenc-
ing, grammar, academic
writing, working individu-
ally or in groups;

e Diagnostic exercises ad-
ministered on arrival,
outcomes of which inform
enrolment in an English
Language Development
Program to strengthen
English proficiency and
triggers early interven-
tion;

e Parallel delivery of Eng-
lish Language Develop-
ment course and core
units;

e Assignment assistance
workshops and individual
consultation; and

e Professional development
for staff involved in Eng-
lish language competence
and the delivery of core
units.

ADMISSION POLICIES

The pathway college ap-
proach to developing Eng-
lish language skills is typi-
cally underpinned by a rig-
orous admission policy in
which English and academic
pre-requisites are outlined
and maintained. Best prac-
tice leads to all admission
decisions being tracked,
benchmarked and moni-
tored to ensure the admis-

sion criteria is established at
levels which ensure stu-
dents have every opportu-
nity to succeed, and that
English and study skills
development programs
which are implemented also
ensure this outcome.

ENGLISH LANGUAGE
DEVELOPMENT AND
EARLY INTERVENTION

Initial and ongoing in-
tervention is part of best
practice. Early intervention
can only be triggered if a
diagnostic exercise is con-
ducted with all new stu-
dents in the first weeks of
admission to a course. The
entry score is only part of
the profile and a diagnostic
process is a powerful mes-
sage to the student that on-
going English development
is core to success. This proc-
ess will inevitably reveal
that correlations between
test scores and students’
ability to cope once im-
mersed in their course is not
conclusive. The diagnostic
process signals which stu-
dents require extra language
support and they are not
only directed to support
programs but this early in-
tervention serves as a
framework for ongoing in-
tervention and pastoral
care.

On-going intervention
includes a range of strate-
gies and is supported by
English development practi-
tioners, discipline specific
lecturers, and those respon-
sible for enriching the stu-
dent experience. Strategies
for development include
one to one, embedded Eng-
lish development in core
curriculum and group sup-
port. Sustained communica-
tion between all teaching
stakeholders to monitor
student progress through
formal and informal feed-
back is imperative to meet-
ing student needs.

OTHER STRATEGIES

Other strategies adopted
by university pathway pro-
viders are the inclusion of
core communication units
and free support programs.
Embedding core communi-
cation units is underpinned
by the theory that language
development and acquisi-
tion occurs within context
and that language skills are
best learned when they are
linked to course content.
Rather than being taught in
isolation, key language skills
intrinsic to successful com-
munication across disci-
plines are taught in formal
communication units and
discipline-specific units. In
order to achieve this, com-
munication between teach-
ing staff'in the support and
study skills programs and
individual assistance act as
an adjunct to the core com-
munication units and can
include English develop-
ment programs (EDP),
study skills programs, and
individual and group assign-
ment support. Students may
be directed to undertake the
program as a result of the
diagnostic referred to above,
or because they have been
referred by a lecturer, stu-
dent advisor/counsellor or
because they have chosen to
attend.

So rather than
‘sidestepping entry stan-
dards’ by not focusing on a
score, Navitas and many
other university pathway
providers have long adopted
strategies and processes that
are about meaningful prac-
tice that supports language
development and individual
student need. We therefore
welcome the prospect of the
tertiary sector adopting The
Good Practice Principles for
English Language Compe-
tence. It heralds an exciting
era for those who have al-
ways known that it has
never been about a score.
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“Rather than
‘sidestepping entry
standards’ by not
focusing on a score,
Navitas and other
university pathway
providers have long
adopted strategies
and processes ... that
supports language

development ...”

The Navitas group is a world
leader in the development and
provision of educational services
and learning solutions. Navitas
excels in understanding the world
of learning needs and continually
adapts to meet the needs of the
changing global environment.

Members of the Navitas group
offer English language training,
high school, university prepara-
tion, university programs, career
advancement programs and
migrant settlement services to
students, professionals and mi-
grants from all over the world in
campuses located in Australia,
Canada and the United Kingdom.
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“... efforts to optimise
administrative
functions could help
cushion future
fluctuations, and
build long-term
value for educational

institutions.”

About the Author:

Adrian Gurgone (MBA,
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education sector clients in
Australia, the UK and
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senior roles for Deloitte
Consulting and Ineum Con-
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Educational Administration:
Turning Challenge into Opportunity

The global financial crisis has
been so widely reported and
ubiquitously discussed, that it
now has its own widely used
acronym - “GFC”.

While the “green shoots” have
recently been proclaimed, the
constant barrage of negative
economic news stemming from
both Australia and overseas has
cast a general pall of pessimism
over the economy . Due to the
negative outlook, people are
spending less and withholding
purchasing decisions, which in
turn is hurting economic growth.
As a result, company revenues
and profits have declined lead-
ing to rising unemployment, as
staff are made redundant. What
a self-fulfilling downward cycle!

WA Education Sector

For the education sector, the
GFC’s impact has been limited.
As you would be aware, student
enrolments have generally in-
creased as workers look to im-
prove their employability and
skills-base.

However as the recent univer-
sity reporting season has shown,
the GFC has nevertheless im-
pacted . In April 2008, WA uni-
versities reported their 2008
financials—t he results illustrate
these impacts:

- UWA investment loss of $66m
(capital works frozen)

- Curtin surplus of $55.8m
(down 26% due to invest-
ment losses)

- Murdoch surplus of $14.4
(down 74% due largely to
investment losses)

- ECU surplus of $22m (up 10%
due to conservative strategy)

Controllable Costs

Clearly, a central driver of the
losses was the poor performance
of market-exposed investment
returns. This value-destruction
was of a largely uncontrollable
nature (although the institutions
may have chosen to take a lower
investment risk profile).

In my experience, significant
opportunities exist to improve
performance by strategically
reducing controllable costs and
improving efficiencies. Admini-
stration is a both a significant
educational overhead and a
directly controllable (and con-
siderable) cost; efforts to opti-
mise administrative functions
could help cushion future fluc-
tuations in investment income,
and build long-term value for
educational institutions.

Educational Admin

Managing and administrating
educational institutions is a
significant challenge. The aca-
demic-led approach to managing
educational institutions, tends
towards a culture of individual-
ity, exclusivity and silos . This
often leads to inefficiencies both
within and across institutions.

CASE STUDIES

Some recent education indus-
try case studies provide food for
thought. These showcase some
recent projects Fortis consult-
ants have delivered and provide
insight into some of the chal-
lenges facing educational institu-
tions. The solutions identified
were the result of diagnostic
reviews which uncovered sig-
nificant administrative optimisa-
tion opportunities.

University Case Study
Entity:
A mid-sized university
Key Administrative Challenges:

« Poor standardisation of pro-
curement approach and lack
of appropriate authorisation
policies leading to significant
procurement overruns

« Disorganised chart of ac-
counts leading to significant
finance resources devoted to
reconstructing data and poor
quality management report-
ing outcomes

Diagnostic Assessment:

¢ Quick wins in reducing sev-
eral cost categories through
centralising purchasing and
leveraging economies of scale

« Implement strategic sourcing
and procurement policies,
systems and processes to
ensure adherence to approv-
als and reduce procurement
costs across the board

« Redesign chart of accounts
for A-IFRS compliance and
simplified reporting, update
data input processes and
provide necessary training

Qualitative Benefits Derived:

« No unauthorised purchases
(i.e. “No PO, No Pay”)

o More efficient procurement
due to smaller number of Uni
-focussed suppliers

« Efficient production of man-
agement reports and more
time devoted to higher level
of analytical support

by Adrian Gurgone

Financial Benefits Derived:

« $800k in quick-win procure-
ment cost reductions

« Longer term $2m in recur-
rent cost savings

College Case Study
Entity:
A large training college
Key Administrative Challenges:

o Lack of standardisation in
planning tools and processes
leading to an annual 6-month
budget preparation process

o Culture of red-tape and bu-
reaucracy which led to poor
administrative timeliness on
completing key tasks

Diagnostic Assessment:

« Develop quick-win standard-
ised budget tools and simplify
process for upcoming cycle
(to 6-weeks)

« Implement integrated plan-
ning tool incorporating roll-
ing forecasts

« Roll out a change plan incor-
porating streamlined proc-
esses, staff training and per-
formance incentives linked to
timeliness

Qualitative Benefits Derived:

« Budgets developed close to
the end of the financial year

« Budget holders able to focus
on delivery rather than
budget preparation

o Administrative staff focussed
and trained in delivering in a
timely manner

Financial Benefits Derived:

« $700k of budget holder and
executive time redirected to
delivery efforts

o $500Kk of administrative staff
time saved

Turning Administrative Night-
mares into Dreams

The case studies demonstrate
that administrative nightmares
do not need to remain so. Often
it just takes a little delving below
the surface to identify and diag-
nose sub-optimal processes and
identify solutions which can lead
to outsize results. The biggest
challenge, without question, is a
cultural resistance to change,
however with focussed change
management, this can be over-
come and educational adminis-
trative functions can be turned
into well-oiled machines!
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Federal Budget 2009: Impacts on the Education Sector

Federal Treasurer's Budget Night 2009 Speech (12 May 2009)

*

Excerpt from Treasurer Wayne and training projects of the Bradley Review into our BUDGET*
Swan’s BUDGET SPEECH 2009 around the nation; higher education system. ovE
delivered on 12 MAY 2009 ON THE . . L
SECOND READING OF THE APPRO-  °©  $901 million for 21 research We will invest $491 million over
PRIATION BILL (NO. 1) 2009-10: projects in space, marine, four years to uncap the number

’ ’ climate and nuclear science;  of university places from 2012,
WORLD-CLASS UNIVERSI- furth llion f starting with increased places
TIES & RESEARCH : ? . It Fr *Z?O mi “’:l‘ ;” from next year. This will allow

uture funding rounds from
an extra 50,000 students to

Australia’s recovery depends the Education Investment commenie university courses
heavily on the quality of our Fund.

by 2013.

human capital; on our i

ability to educate our Educas,tl‘f_)n spending over time* (2038"_"0”‘"'5) We will commit $437 mil-
million . million

people and to innovate | 40000 : rormcasts | 40000 | lion over four years, to give

in business. 35,000 35000  people from disadvantaged
| a0000  backgrounds an opportunity

In total, this Budget 30000 f iversity educati

. —— | or a university education.
invests $5.3 billion in 25,000 25,000

tertiary education, re- 20000 | 20000 | And to help achieve the

search and innovation Government’s targets for

X 15,000 15,000 L, . )
over six years. 10000 10000 Australia’s 1n.novat10n per-
. ) T L o8 5 8 3 © & 8 © formance, this Budget pro-
Edl}catlon andinnos g 2 £ 8 5 8 28 2 £ 9 vides funding of $500 mil-
vation . lion to encourage additional
The Government will commit These investments build on our  research, development and
$2.6 billion from the Education previously announced $14.7 commercialisation of ideas, on
Investment Fund for priority billion modernisation of Austra-  top of $512 million to help uni-
infrastructure projects in Aus- lia’s primary and secondary versities fund the indirect costs
tralia’s tertiary institutions and schools. of research. L )
research agencies. The Government is determined ~ From 1 July 2010, we will also this Budget invests
s fmdldles: to give opportunities for tal- replace the current research $5.3 billion in
ented Australians to participate  and development tax conces- i i
*  $934 million for u teaching in higher education I‘ll)O matfer sions with apn expanded tax tertiary education,
and learning projects, 8 what their background, consis-  credit that rewards firms for research and
research-based projects, tent with the recommendations  research and development. innovation over six
and 12 vocational education N
years
Budget 2009: Excerpts from Universities, Innovation &
Education Revolution Summary of Measures (pg 19)
2009-10| 2010-11 2012-13 Total
($m) ($m) ($m) (sm)
Universities, Innovation and
Education Revolution Education, Employment and Workplace Relations
— Demand-driven funding for higher education 36.4 4.3 116.8 2631 490.6
National guality and regulatory agency for higher education — establishment 10.0 14.3 153 21.2 60.8
Funding for institutional performance targets 0.0 0.0 68.7 1377 206.4
Conditional funding and revised indexation arrangements 0.0 58.3 1727 204.9 5250
Structural Adjustment Fund 50.5 0.7 56.0 25.0 2021
EIF Round 2~ * 227.2 2476 78.2 19.5 612.5
Support to increase participation of students from low socio-economic status 204 85.8 1447 176.9 436.9
backgrounds
Increase in the maximum annual student contribution amount for education and nursing 31 6.5 10.3 13.0 329
HELP repayment reduction for education and nursing graduates 0.8 4.2 270 50.6 82.6
Remove the loan fee on 0S HELP loans 1.8 47 5.2 5.8 17.5
Student income support 8.7 -62.6 -46.7 22.6 -81
Learning and Teaching Performance Fund — redirect funding -381 774 -05.0 1133 -323.6
Workplace Productivity program -0.9 157 -30.4 -31.0 -78.0
Australian Universities Quality Agency — redirection of funding 0.0 13 13 13 -39
Redirect funds to establish the Structural Adjustment Fund -19.9 -28.4 -15.9 0.0 -64.2
Higher Education Equity Support program — redirect funding 6.0 2.2 124 127 -433
Education Total 373.0 369.1 493.2 872.0 21471
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BUDGET.

OVERVIEW

12 MAY 2009

MNumber of commencing students Number of commencing students

165,000 165,000

155,000 155,000

145,000 145,000
’_'—’

135,000 135,000
125,000 125,000
2007 2008 2009 2010 201 2m2 2M3

University places without uncapping — Ambition
“additional 50,000 new
students by 2013 [will]
help achieve the
Government’s
ambition that 40 per
cent of all 25-34 year-
olds attain a bachelor
level qualification or
above by 2025”
Q00 Smillion $million .
B00
700
GO0
500
400
200
200
100
0
200810 2010-11 201142* 2012-13*
M Teaching and Learning Equity WParformance B Infrastructure

“Plus future EIF oundss

Budget 2009: Excerpts from Budget Overview 2009 (pgs 18-19)

Planting the seeds
of future growth by

supporting world-class
universities

Demand-driven funding

A new approach is needad for higher
education for the 21* century, one
based on acknowledging the central
importance of students.

The current system limits the capacity
of universities to respond to changes
in student preferences and demand,
causing potential students to miss out
on studies of their choice.

The Government will invest

£491 million ower four years to uncap
the number of public university places
from 2012, allowing universities to offer
a place to all elipble students.

This will result in an additional 50,000
new students receving places by 2013
and help achieve the Government’s

ambition that 40 per cent of all
25-34 year-olds attain a bachelor level
qualification or ahove by 2025.

(Quality and Performance

To maintain high standards within the
new system, 2 more robust quality
assurance process, overseen by a new
independent national regulatory body,
will be introduced.

The Govermnment will invest

$206 million over two years in
performance funding, to drive
institution-led solutions to improve
teaching quality, participation, student
engagement and complation rates.

The Government will set agreed
performance oulcomes across a range

of indicators with reward funding
attached.

Making the system fairer

The Government will implemeant
twio-pronged strategy to encourage
universities to take a greater lzadership
role in providing education to all groups
in sociefy.

$325 million over four years will

be investad to reward institutions

for attracting and retaining low
socio-economic status (SES) students.

Universities will also be given

$108 million over four years to build
long-term parinerships with schools
in disadvaniaged areas to promote the
benefits of higher education.

This Budget continues the Government's drive for a world-class education systermn. The
Government is undertaking the most substantial reforms of the higher education system in the
last 20 years, replacing the old outdated ‘command and control’ systern with a new model for the
21* century — focusing on student choice, equity, quality, benchmarked outcomes and greater
transparency of institutional performance.

The Government is investing $2.1 billion over five years as well as additional funding from future
Education Investment Fund rounds. This investment in education and training plants the seeds for
Australia's future growth and will position Australia as a leader in the provision of education and
training services, with modern facilities and high-guality teaching.

Reforming student income
support

To support mare participation in higher
education, the Government will reform
the student income support system o
boost the level of assistance to those
most in need.

The Government has taken the fough
decision to fighten the definition of
independence, fo ensure that only
students who have demonstrated
genuing seli-support can qualify for
Youth Allowance through independence
prior to turning 22 years of age.

The savings from tightening the
independence test will be reinvested
1o provide greater levels of support
and more generous means testing

8

arrangements for lower income
students.

Investing for the future

Education is a key building block

for future growth. That is why the
Government is investing $578 million
over three years to increase the rate of

indexation for higher education funding.

This change will improve funding
across leaming, teaching and research,
reduce pressure to cross-subsidise
courses and help Australia compete in
an increasingly international market for
higher education.

24 century infrastructure

To support the increased investment in
teaching and learning the Government

is rolling out the second Education
Investment Fund (EIF) funding round.

This funding round commits

$613 million to fund 11 higher
education projects, such as the
Queensland University of Technology
Science and Technology Precinct and
La Trobe University's Rural Health
School, and 12 vocational education
and training projects. In addition,
$750 million has been provided for
future EIF funding rounds.

This builds on other significant capital
investment, including $500 million in
the last Budget, $500 million in the
2008 Nation Building Package and
$580 million for the first EIF funding
round.

#) fortisconsulting



Volume 1, Issue 1

Budget 2009: Excerpts from Budget Overview 2009 (pgs 20-21)

Continuing the
Education Revolution

This Budget continues the Education Revolution. The Government is investing in education and
training to help boost the recovery. This effort builds on long-term reforms aimed at improving the
quality and delivery of education within Australia.

A Compact with Young
Australians

The Governmeant's $277 million
Compact with Young Australians will
guarantee training places for every
young person under 25 who wishes
to upskill and ensure young people
participate full-time in study, training
or employment, until age 17. [twill also
bring forward — from 2020 to 2015
— the commitment in the National
Education Agreement that 90 per cent
of young Australians attain Year 12 or
equivalent qualifications.

Improving schools and training

New national funding agreements
between the Commonwealth and the
States will lead to increased flexibility,

accountability and transparency for the
schooling and vocational education
and training sectors. In addition,
schools will bengfit from new National
Partnerships including:

«  $1.5billion to address the neads
of disadvantaged schools by
facilitating innovative approaches to
running schoals

= $550 million to improve the quality
of teachers and school leaders
through training and rewarding
teachers and principals

$540 million to deliver sustained
improvernent in literacy and
numeracy outcomes for all students
thraugh incentive payments to the
States and Territories.

Building the Education Revolution
As part of the Nation Building and
Johs Plan's Building the Education
Revolution, the Government will also
miake a long-term investment of

$14.7 billion in Australian schools to:

* build or upgrade large-scale
infrastructure in every primary
school, special school and K12
school in Australia

« build around 500 new science
laboratories and language leaming
centres in secondary schools

« fund up to $200,000 for each
Australian school for maintenance
of facilities or minor building
projects.

Investing in innovation

The Govemnment recognises the critical role of innovation in improving Australia’s productivity and
prosperity. The Government is acting now to prepare Australia for a faster and more prosperous
recovery from the global recession, through an additional $2.4 billion in measures to increase

business innovation, our public sector research base and research infrastructure.

Innovatian is critical to Australia’s
growth and its ability to fully confront
both current and emerging economic,
social and environmental challenges.
In light of the review of the National
Innavation System, the Government
is undertaking a number of reforms
invalving a $2 4 billion investment.

Impraoving research quality
Recognising the importance of
adequately funding the indirect costs
of university research, the Government
will provide an additional $512 million
fo support research excellence in
universifies. The Government will

also provide $36 million to improve
university research standards through

the Excellence in Research for Australia
initiative. Postgraduate students and
researchers will also benefit froman
exira $79 million in support.

Investing in critical research
infrastructure

The Government will provide

$901 million from the Education
Investment Fund (EIF) for the Super
Science initiative, to support the
development of key future industries.
A further $322 million from the EIF will

provide for a range of research projects.

Encouraging business innovation
To strengthen incentives for business
to invest in research, the Government
will introduce a simplified research

and developmant tax credit to replace
the current research and development
tax concessions. This effectively
doubles the support for innovative
small and medium-sized firms, while
improving incentives for smaller firms
in tax loss. Funding of $196 million
will be provided to establish the
Commaonwealth Commercialisation
Institute to support business in realising
the benefits of research.

Investing in enabling technologies
The Government will provide

$46 million to build our capacity in
future technologies, including through
the development of a National Enabling
Technologies Strategy.

Page 9
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WA Budget 2009: Impacts on the Education Sector

Western Australian Budget Overview (14 May 2009)

Key Education and Training changes in the budget:
«  Up $419 million (11.4%)
. Improved wages and conditions for teachers

«  $46 million over four years for behaviour management specialists and support for
schools

. Additional $300 million over six years to build or upgrade 14 schools

Excerpts from WA State Budget Overview 2009 (pg 9)

Schools i be Bullt or Redevaloped
Orver Maxt S1x Years
In 2005-10, tha bucget proviges & Fecond 54.1 billion Total Coat
on puisiic egucation and fraining senvicas In Westem e 000
“In 2009-10, the Austraila, up 5419 millon from 2003-09. Appiecmss Senlor High Sthool 56,000
The Govemment Is mesting B election commimant e S
budget provides a toInvest an addiional $300 millen o buld o m;ﬁmmm ?’;ﬁ
- upgrase 14 schools. Together with axisting funding, =
record $4.1 billion on S T T S ?::mesunsc;m :,x
public education and ST N I e Banksla Grove High Schoo m:nu:u
o ) ) Training faciities will b= Improved at Central, Central  Bannister Creek Primary School 12,500
training services in West, Challenger and West Coast TAFE CIMpUses,  Buisbrmok High Schoot ===
Western Australia, up ﬁ:&m o e el e iE i Ter T s
Byford Secondary Schoc 30,000
$419 million from The Govemment Is Implementing a range of Carmet Bay College 25,060
R Inézatives to Improve siudent behaviour and Ry N RNy LR o
2008-09 Increase the quallly of pasioral cane Tor students. Dexanmse Primary Sohodl 12,230
To da this, we will 5pend $47.7 millon over Dangara Dstnict High Sonoo! 30,000
fiva years to 2012-13 toc Elienbrook Secondary Colegs 25,100
Exmoun District High Schood 15,000
provige an additional 30 school peychoiogIsts; Govemor SEring Senior High Scheol 53,000
— g s Greanwood Primary Schoot 13,000
muhs; SMEE e Harvey Agricutural School 25,000
Karmata Primany School 25,000
provics training to assist and empower leachens Karmama Senior High School 770
In the ol 3ssmom. Laike Gwetup Frimary Schoo 13,000
Lockridge Primary School 13,000
Mt Barker Primary School 12,196
Feosaworth Primary Schoc 14,000
Safety Bay Primary School 12,500
Tapping Primary School (K-2) 10,000
Wiarding Primary School 17,000
Wéattte Grove Primany School 14230
Wiest Eyford Primary Schoo 17,000
Yakamia Primary Schocl 15,000
833,655
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WA Treasurer's Budget Night 2009 Speech (14 May 2009)

Excerpt from WA State Treasurer Troy Buswell’s BUDGET SPEECH 2009 delivered on 14 MAY 2009 :

In 2009-10, we will spend a record $4.1 billion on education and training services in Western Austra-
lia, up $419 million from the past year.

The Government is meeting its election commitment to invest an additional $300 million to build
and upgrade 14 schools. Together with existing funding, 32 schools will be built or undergo signifi-
cant redevelopment over the next six years.

The Government is also focused on implementing a range of initiatives to improve student behaviour
and increase the quality of pastoral care for students. To do this, we will spend $47.7 million over five
years to 2012-13 to provide:

« an additional 50 school psychologists;
« more Behaviour Centres and school Chaplains; and

« training to assist and empower teachers in the classroom.

Budget 2009: Excerpts from WA State Budget 2009 (pg 3;155)

Part 6
Minister for Education; Tourism

SUMMARY OF PORTFOLIO APPROPRIATIONS

2008-09 2008-09 2009-10
; ] Budget Estimated Budget
Page Agency Actual Estimate
$'000 £'000 £'000

347 Education and Training

— Delivery of ServICes.. ... oo 3.051.617 3,074,857 3,321,791
— Capital ApPropriation ... 274,618 104.273 1,018,292
TOTAL .o e e 3.326.235 3.260.130 4.340,083

365 Education Services

— Delivery of ServiCes. .. ..o e 19471 15,826 10,308
— Administered Grants, Subsidies and Other Transfer Payments ... 281.075 281.330 312,486
TOtAL e 300,546 207156 332384

376 Curriculum Council

— DElVEIY OF SEVACES. oo oo 21.800 24.046 24.468
— Capital APPIOPIIATION .o 725 725 68
e 22,525 24,771 24,536

384 Country High Schools Hostels Authority

— Delivery of ServiCes. ... oo 5.804 5.821 5.123
— Capital APPIOPHIAtion ... 1,032 1722 6,704
TOM e 7.736 7.543 11.827

393 Western Australian Tourism Commission

— Delivery of ServiCes. .. ..o e 55,065 54,611 57,320
— Capital APPIOpPriation ... 787 787 272
TOTAL .o 55,852 55.398 57.592
GRAND TOTAL

— Delivery Of SEIVICES....vcer et ce et s nn e 3.153.757 3.175.161 3.428.600
— Admimistered Grants, Subsidies and Other Transfer Payments ... 281,075 281,330 312,486
— Capital APPIOPriation . ... e 278.062 197.507 1.025.336
T 3,712,804 3,653,008 4.766,422

1

“The Government is
also focused on
implementing a
range of initiatives
to improve student
behaviour and
increase the quality

of pastoral care for

stud ”
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544 William Street

Mount Lawley WA 6050

Australia

Phone: +618 9467 8408

Fax: +61 8 9227 8938

E-mail: info@fortisconsulting.com.au

If you wish to contribute to a future edition of
Educational Leadership, we look forward to hearing
from you

Find us on the web: www.fortisconsulting.com.au

More about us....

Management and administrative oversight of education industry entities requires
specific knowledge of the sector, staff, culture and educational outcomes.

Fortis has a bespoke Education Management division staffed by highly experienced
and qualified consultants with decades of relevant experience in senior educational
management, consulting and administration roles.

Education Sector Case Studies: Fortis Consulting Projects

Finance Function Reorganisation and Adult Migrant English Program Path-

Shared Services Implementation ways into Employment

Project Scope: The project involved conducting Project Scope: The project involved providing
feasibility, design and implementation of a large overseas trained migrants with skills recogni-
shared services function including Purchase to Pay, tion and gap training in mainstream vocational
Record to Report, Order to Cash & Payroll. areas with industry specific English language

support. Course participants also undertook
work experience in their relevant fields
through partnerships with industry and com-
munity organisations, allowing participants to
develop strategies and skills for employment in
an English speaking workplace.

Services Provided: Our experienced consultants
successfully programme managed the implementa-
tion of a full finance function shared service opera-
tion, over the course of a 9-month engagement. We
helped to redesign and successfully transition dis-
parate systems, processes and people into an effec-

tively functioning and efficient shared service envi- Services Provided: A senior consultant identi-
ronment. Fortis also assisted the client in designing fied industries that had a need for experienced,
and implementing a culturally appropriate change qualified staff and matched them with the
management programme which was central to the qualifications and experience of current AMEP
successful reorganisation and implementation of students. The senior consultant supervised the
the Shared Services Organisation. course design that allowed migrants with the

relevant qualifications and experience to re-
duce the time required upgrading their qualifi-
cations, skills and language to approximately
nine months, while achieving the required

Project Outcomes: In addition to successfully im-
plementing the new Shared Services Organisation,
which saved the institution several million dollars
and provided improved finance and HR services,

. - . industry standards.
the project enabled successful implementation of Y
policy recommendations which transformed the Project Outcomes: The Pathways program
business. These included: overcame the wastage that occurs when indus-

try has a skill shortage while there are skilled
migrants who are unable to capitalise on their
skills due to cultural and language barriers.
The project provided a key to preventing under
-employment and unemployment for migrants
« staff performance reviews (effective approach from non-English speaking countries.

to measuring staff performance)

« accounts receivable (best practice on effec-
tively managing receivables),

« accounts payable (best practice document
scanning and workflow database system)
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